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PURPOSE AND LEGAL SUPPORTS 
State Regulation, 22 Pa. Code S4.26, declares: 

Every school shall provide a program for each student whose dominant language is not English 

for the purpose of facilitating the student’s achievement of English proficiency and the academic 

standards under § 4.12 (relating to academic standards).  Programs under this section shall 

include appropriate bilingual-bicultural or English as a second language (ESL) instruction. 

 

 

 

 

 

 

MISSION STATEMENT 
The mission of the English Language Development Program in the Coatesville Area School 

District is to provide instruction and support in English language development to foster the 

linguistic, academic development, personal and social growth of English Learners which will 

enable them to become successful in the classroom, school environment, and the community 

at large.   

The Coatesville Area School District is committed to educating all students by providing rigorous 

educational opportunities to become responsible, productive, life-long learners in a global 

society.  

In alignment with the mission of the Coatesville Area School District, the goal of the EL 

Department is to empower English Learners with the language skills, content knowledge and 

cultural competence needed to achieve their maximum potential by supporting the acquisition 

of English language skills of students whose native or first language is not English.   
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EDUCATIONAL THEORY AND APPROACH 
Every child who is a resident in the Coatesville Area Community has the right, regardless of 

undocumented or non-citizen status, to access a free and appropriate public education.  

Students cannot be denied enrollment in the Coatesville Area School District because they lack 

a birth certificate or because they have a foreign birth certificate. 

Any student who is a resident of the Coatesville Area School District (CASD) may be eligible for 

English language development (ELD) services if they meet one of the following criteria:  1) their 

first language spoken is a language other than English; 2) they come from a home where a 

language other than English is spoken; or 3) they speak a language other than English. 

The Coatesville Area School District’s English as a Second Language Program serves students 

whose dominant language is not English for the purpose of facilitating the students’ 

achievement of English proficiency and the academic standards as per state regulation, 22 Pa. 

Code § 4.26.   

As used here, the term "program" refers to: 

1) planned English language development instruction by a qualified ESL teacher, and 

2) adaptations/scaffolds in the delivery of content instruction and assessments by all teachers 

based on students’ language proficiency levels and the Pennsylvania English Language 

Development Standards (PA ELDS) Framework for ELs as well as the Pennsylvania academic 

standards. 

Core program instruction in social and academic English and appropriate support for learning 

academic content is vital. Our vision is to ensure that our English Learners have meaningful 

access to rigorous instruction, materials, and academic choices to ensure equity for English 

learners while maintaining their cultural and linguistic identity. 
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IDENTIFICATION, SCREENING, AND PLACEMENT OF ELs 
ELL Administrators, Enrollment Staff, and bilingual professional staff use the following process 

and resources to identify, screen, and place English Learners in the Coatesville Area School 

District Language Instruction Program (LIEP). 

 

IDENTIFICATION PROCESS: 

1.  Upon entrance into the Coatesville Area School District, all students, including foreign 

exchange students, will be given a home language survey (HSL) to be completed by a 

parent/guardian at the time of registration.   

2.  The Coatesville Area School District also completes a review of the files from student’s 

previous schools to identify students currently identified as ELs.  

 During the review of records, it is determined if the student has limited or interrupted formal 

education – SLIFE (Students with Limited or Interrupted Formal Education).  Students with 

Limited or Interrupted Formal Education (SLIFE) is an umbrella term used to describe a diverse 

subset of the English language learner population who share several unifying characteristics. 

SLIFE usually are new to the U.S. school system and have had interrupted or limited schooling 

opportunities in their native country. They have limited backgrounds in reading and writing in 

their native language(s) and are below grade level in most academic skills (Freeman & Freeman, 

2002).  Students who have these characteristics could be refugees, migrant students, or any 

student who experienced limited or interrupted access to school for a variety of reasons, such as 

poverty, isolated geographic locales, limited transportation options, societal expectations for 

school attendance, a need to enter the workforce and contribute to the family income, natural 

disasters, war, or civil strife.   

English language learners with interrupted educational backgrounds have often experienced 

difficult circumstances. Students with this background often need their emotional, 

psychological, and physiological needs to be met before they are able to engage fully in the 

educational setting (WIDA, 2013a). Guidance counselors need to be aware of students’ histories 

and knowledgeable about the various services available to students and families in the 

community. Whenever possible, practitioners should provide services in the student’s first 

language and in ways that demonstrate sensitivity to the student’s culture.  

3.  If the HLS indicates a language other than English for any one question or if the student has 

limited or interrupted formal education, the school conducts a family interview to determine if 

the student is potentially an English Language Learner, using an interpreter as necessary. 

4.  If the HLS indicates a language other than English for all questions or if it is determined that 

the student has limited or interrupted formal education, the school conducts a review of 
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student’s academic records from previous schools for evidence that the student has sufficient 

English proficiency. 

5.  If the student’s academic records from previous schools are not available or the records do 

not contain reasonable evidence of English proficiency, the school screens the student for 

English proficiency using the WIDA screener (online or paper). 

6.  If the student’s scores meet the criteria for identification as an English Language Learner, 

then the school determines if the student has limited or interrupted formal education as well as 

the most appropriate LIEP and instructional placement, based on the student’s English language 

proficiency. 

7.  The home language survey is embedded in the district enrollment packet for all new 

students.  The CASD enrollment procedures are reviewed annually.  Enrollment staff are trained 

annually, no later than May, by administrators within the Pupil Services Department on 

appropriate enrollment procedures.  These procedures include a review of PA School Code – 

Chapter 11 and 24 P.S. sections 13-1301 – 13-1306 which includes language indicating the 

following:  A child's right to be admitted to school may not be conditioned on the child's 

immigration status. A school may not inquire regarding the immigration status of a student as 

part of the admissions process. Plyler v. DOE, a U.S. Supreme Court decision, held that it is 

unconstitutional to deny free public education to children who are not legally admitted into the 

United States.   

Interpreting and translation services will be provided by District Family Liaison or staff provided 

by the Chester County Intermediate as necessary.  Enrollment staff will distribute and collect 

the Home Language Survey during the enrollment process.  He/she will then include a copy of 

all home language surveys to building principals, EL staff, and district administration for record 

keeping. 

8.  A completed copy of the enrollment packet with the Home Language Survey is placed in the 

student’s cumulative/placement file. 

• In alignment with the Pennsylvania Department of Education Guidelines for English 

Learners, ELL placement testing is scheduled and administered by a certified test 

administrator (i.e. the building administrator/facilitator, or ELL teacher designee) 

1. Within 30 days of the beginning of the school year 

2.  Within 14 days after October 14 

• Students are tested for ELL placement using the PDE approved language placement test. 

• Parents of tested students receive; 

1. ESSA/Title III/LIEP Letter indicating testing results, language acquisition level, and 

placement information 
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2. Parent Waiver/Opt-Out form, if applicable– Parents have the right to refuse 

placement in the LIEP but this decision should be informed and voluntary 

• IEP Information for English Learners is sent to the Special Education Department.  IEP 

documents are reviewed and translated by district or CCIU staff who have knowledge 

and understanding of the language and content of the IEP.  The Special Education 

Department collaborates with the EL Department to determine appropriate placement 

for English Learners with IEPs. 

• Students are assigned to developmentally age-appropriate grade level 

Screening 

1.  If records indicate a student was enrolled in a Language Instruction Educational Program at 

the time of transfer, the student will be placed in a Coatesville Area School District Language 

Instruction Program. 

2.  Academic records are reviewed. 

3.  A student without academic records will be assessed using the WIDA Screener.  The WIDA 

Screener is an identification and placement assessment required by the Pennsylvania 

Department of Education.  It is an initial measure of a student’s English language proficiency for 

potential placement in an English Language development program.  Other formal standardized 

assessments may be used for additional information including the WIDA-ACCESS Placement 

Test and WIDA Model. 

4.  A student may be exempt from screening and/or assessment when rare circumstances occur 

such as an adoption of a foreign-born child or an error on the Home Language Survey. 

Note A:  A student who comes from an environment where English is not the dominant language or who has been exposed to 

another language (Home Language Survey indicates other languages), is not necessarily an EL and does not necessarily need to 

be screened for English language proficiency if there is compelling evidence suggesting that the student is proficient in English.  

Parent permission to screen for language proficiency is NOT required; however, a parent interview should be conducted prior 

to screening.  The information gathered should be filed with the student’s other enrollment documentation.  The parent 

interview can serve to determine whether to screen a potential ELL student.  If the evidence gathered during the parent 

interview is indeterminate, then an academic records review may be used to indicate and preclude screening. 

Note B:  If, after the parent review, it is unclear whether a student should be screened for English proficiency, a thorough 

review of all available academic records and document evidence of English language proficiency shall be completed.  Some 

examples of this type of evidence are: 

• Transcripts from previously attended U.S. schools with passing grades in core content classes 

• Statewide assessment results from previously attended U.S. Schools 

• District assessment results from previously attended U.S. schools indicating English proficiency (May be from other 

states) 

• Notes and/or other less formal indicators regarding language proficiency contained in the student’s academic record. 

Note C:  If the student has an IEP, ESL and Special Education personnel MUST collaborate to determine program and academic 

placement.  All students enrolling with academic records indicating ELL or Monitor status in an LIEP will be placed in the 

Coatesville Area School District’s LIEP at their current level. 
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PLACEMENT PROCESS 

Parent permission to assess is NOT required, but a parent must be notified in their native 

language prior to testing (Phone call, email, personal contact).   

The PA WIDA Screener for K and the PA WIDA Screener (grades 1-12) score, along with multiple 

criteria, must inform the identification and/or placement decision.   

• In Kindergarten, Semester 1:  Only screen oral language – a composite proficiency score 

below 5.0 on the WIDA K screener is the minimum requirement for a student to be placed in 

the LIEP.  Semester 2: Assess all domains, oral language below 5.0 OR Literacy composite below 

4.2  

• In grades 1-12, a composite proficiency score below 5.0 on the WIDA Screener is the 

minimum requirement for a student to be placed in the LIEP.  Scores of 5 or higher on the WIDA 

Screener meet the minimum requirement for a student to be exempt from an English Language 

Instructional Program.  Additional criteria must include current or previous grades and 

performance on state assessments and district assessments. 

District Recommended Placement - Placement into the LIEP may NOT be made without 

notifying parents.  Following the assessment, parents receive the Coatesville Area School 

District ESSA/Title III/LIEP Letter informing parents of assessment results and/or placement in 

the district’s LIEP.  A copy of this letter must also be placed in the child’s cumulative folder. 

Instructional placement of English Language Learner students must be age and grade 

appropriate.  Students with an IEP must be screened with appropriate accommodations.  

Students with an IEP must be placed in coordination with the IEP team.   

Further, English Learners must be given equal access to all educational programs, opportunities, 

and extra-curricular activities.  

For newly enrolled, previously identified English Learners and students who qualify for the 

Coatesville Area School District Language Instruction Educational Program based on WIDA 

Screener scores, the new ELL information needs to be sent to the district’s PIMS Administrator 

as soon as possible but no later than by the end of the current school quarter.   

IMPORTANT NOTE:  Documentation of the EL identification procedure, language assessment 

results, and placement determination will be maintained in the student’s permanent file. 
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PARENT WAIVER/PARENTAL RIGHTS 
While grade level core instruction should always be made accessible to EL students, parents 

have the right to opt out – waive or refuse placement in a Coatesville Area School District LIEP if 

the recommended program includes instruction that is different from grade level core 

instruction.  This decision must be informed and voluntary.  Should a parent choose to refuse 

placement, the procedures outlined in PDE’s English Language Development Program Parental 

Waiver Form shall be followed.  It should be noted that Federal law requires that English 

Language Learners be tested annually with the WIDA ACCESS for ELLs until the child attains 

English proficiency.  This includes English Language Learners whose parents have completed the 

Parental Waiver Form.   

The Coatesville Area School District informs parents of their right to refuse part, or all, of the 

separate, specialized LIEP – specialized services or classes provided only for ELS.  For example:  

ELD pull-out classes, ELL tutoring, or content classes consisting of only ELLs – and supplies 

parents with the state-required English Language Development Program Parental Waiver.  

Parents may not refuse the placement of their student in a class composed of ELLs and non-

ELLs in which English Language instruction is supported through content instruction. 

The school ensures that parents do not opt their students out of programs or services based on 

scheduling conflicts, insufficient space in the available programs, or insufficient offerings within 

the program.  A parent’s decision to refuse programs or services is informed and voluntary.  The 

Coatesville Area School District will provide the opportunity to discuss and conference with the 

parent to ensure that parents have the information necessary to make an informed decision.  

An interpreter will be provided for these discussions as necessary to ensure that parents 

understand their options.  However, the district does not influence the decision in any way and 

does not make any program or placement decisions contingent on this decision. 

The Coatesville Area School District annually tests opt-out ELs with the state required WIDA 

ACCESS for ELs until the student attains English proficiency by meeting the state exit criteria 

and is reclassified non-ELL status.  The school maintains the ELL status of opt-out ELs on all 

reporting.  The school provides ELL instruction for students who are opted out in general 

education classes.  The school notifies the parents of opt-out ELLs who are struggling in the 

general education classes and recommends placement into the LIEP again.  The school presents 

the English Language Development Program Parental Reinstatement Request Form to parents 

who wish to opt their student back in the school’s LIEP. 

If completed, the original English Language Development Program Parental Waiver and English 

Language Development Parental Reinstatement Request Form are added to the student’s file. 
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Students with IEPs 
The federal government has mandated that all ELLs, including those with significant cognitive 

disabilities, receive language development instruction, unless a parent/guardian has chosen to 

opt out their child, until they have reached proficiency, as defined by the state (that is, to meet 

the reclassification/exit criteria).  Therefore, the students must continue to be identified as an 

ELL to receive language development instruction and to be administered the annual proficiency 

assessment.  Based on these individual needs, ELD instruction could range from full inclusion to 

consultative support.  Programs must collaborate to ensure that both the language needs and 

special education requirements are met.  This approach allows the ELL teacher to consult in a 

regular, planned way with the special education teacher so that the special education teacher 

can provide appropriate language instruction within the special education classroom in addition 

to pulling the student out for ELL instruction.  

ELLs identified as special education students may continue to receive ELL services as 

determined by the student’s IEP.  The ELL teacher provides ELL instruction, and appropriately 

qualified special education teachers give special education services.   

The Coatesville Area School District does not place any student in a special education program 

based on his/her limited English proficiency.  The guidelines and time frames for special 

education are the same for both ELLs and non-ELLs in accordance with the Individuals with 

Disabilities Education Act (IDEA).  The ELL teacher will be a member of the evaluation team if a 

special education placement is recommended, the ELL teacher will become a member of the 

IEP team.  ELLs with disabilities must be given the opportunity to demonstrate their level of 

proficiency in the English language and must be included in the appropriate annual ACCESS for 

ELLS language proficiency assessments in all language domains. 

For more detailed guidance related to ELs with disabilities, please refer to the Bureau of Special 

Education website at www.pattan.net 

 

 

 

 

 

 

 

 

 

http://www.pattan.net/
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Program Design and Instruction 
The Coatesville Area School District LIEP is grounded in research and best practices to meet the 

needs of the district’s EL students.  The program attends to English language development to 

promote the attainment of both social and academic English proficiency; is aligned to state 

academic content standards for appropriate grade levels of the ELs; includes EL instruction 

delivered by properly certified teachers; incorporates the use of the PA ELDS Framework, and 

provides equitable access to content for ELs at all language proficiency levels.  The CASD does 

not limit the enrollment of ELs in any course or academic program for which they would 

otherwise be eligible. 

Ongoing training is provided to both EL teachers and general education teachers which 

addresses the development and explicit instruction of vocabulary and structures of the English 

language across content areas, the use of instructional tools such as Lexia ELD, Open Court core 

Reading, structured language courses, providing differentiated instruction, creating 

opportunities to practice speaking and encouraging peer interaction, developing background 

knowledge to support comprehension, and learning strategies that help to improve parent 

engagement.  

In the EL class, English will be presented as the language of instruction in the language-intensive 

setting.  Basic interpersonal communication skills and cognitive academic language proficiency 

will be developed.  Students will receive quality language instruction in listening, speaking, 

reading, writing, and critical thinking associated with five content areas.  These areas are:  

English/language arts, math, science, social studies, and social and instructional language which 

incorporates proficiencies needed to deal with the general language o the classroom and the 

school.  The role of the EL teacher is to develop the necessary language functions to succeed in 

the core content classes. 

ELs will participate in the regular education content classes.  The classroom teacher will make 

adaptations and scaffolds within the delivery of the content instruction based on the student’s 

language proficiency level, the Pennsylvania English Language Development Standards (PA 

ELDS), the Pennsylvania Core and Academic Standards along with the WIDA ELD Standards.  

English language development is to be integrated into all classes taught by non-ELD certified 

teachers in which ELs are present.  Classroom non-ELD teachers are responsible for planning for 

and including language instruction, as well as supports and accommodations, so that ELs are 

able to have access to the standards with which the course is aligned.  English Language 

instruction takes place daily for English Learners and is delivered by both EL teachers and non-

EL teachers. 

To ensure academic success, the EL teacher will employ effective best practices, including but 

not limited to, culturally responsive teaching, as well as meaningful and comprehensible access 

to all content area classes.  The EL teacher, as well as the content teacher, will work together to 

identify appropriate classroom accommodations that best meet the current language needs of 
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the English Learner.  To help teachers understand what ELs can do at various English proficiency 

levels, the ELL teacher and content area teachers will use the WIDA Can Do Descriptors to help 

identify the key uses and language functions.  

Collaboration amongst the EL teacher and all content area teachers is essential to ensure the 

academic success of the English Learner.  Discussions include best practices to support the 

English Learner as well as direction and support to provide appropriate scaffolding of 

instruction to both engage and support the student’s ability to access their instruction on a 

daily basis across all subject areas.  Teachers are encouraged to create culturally responsive 

classrooms that reflect the identities of the children who learn there.  They encourage student 

engagement by creating opportunities for students to connect their personal stories to the 

classroom and share them with their peers when appropriate.  Teachers employ a variety of 

teaching modalities and provide opportunities to connect to the curriculum.  They may provide 

differentiated instruction, explicit instruction to develop content related vocabulary, graphic 

organizers, bilingual dictionaries, visual thinking strategies, choice regarding materials and 

follow up activities, alternative methods of assessment, and sentence stems to make the 

curriculum more accessible to EL students.   

 

The Coatesville Area School District Language Instruction Educational Program (LIEP) includes 

instruction based on: 

• A student’s English language proficiency level 

• The PA Standards for English Language Development:  

https://www.stateboard.education.pa.gov/Documents/About%20the%20Board/Board%20Acti

ons/2017/ELD%20Standards 

• PA ELD Framework 

• CAN DO Descriptors:  https://www.wida.wisc.edu/teach/can-do/descriptors 

• Input from EL and Content Teachers 

Planned English Instruction by a qualified ESL teacher is provided in the language intensive ESL 

classrooms and in co-taught English Language Arts/Literacy classes.  English Learners will 

participate in the general education content classes.  Adaptations/scaffolds to content 

instruction will be determined and provided as a result of collaboration between ESL and 

content teachers.   

 

 

https://www.stateboard.education.pa.gov/Documents/About%20the%20Board/Board%20Actions/2017/ELD%20Standards
https://www.stateboard.education.pa.gov/Documents/About%20the%20Board/Board%20Actions/2017/ELD%20Standards
https://www.wida.wisc.edu/teach/can-do/descriptors
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Placement and instruction in the LIEP is based on the student’s level of English proficiency using 

the following PDE recommendations: 

• Entering – Level 1 

• Beginning – Level 2 

• Developing – Level 3 

• Expanding – Level 4 

• Bridging – Level 5 

• Monitoring – First/Second/Third/Fourth Year 

 

Instructional models within the LIEP include: 

• Pull-Out Direct Instruction – provides direct instruction to students in addition to 

general education instruction.  This leads to increased English proficiency and mastery of 

English language skills.  Pull-out instruction may include one-on-one instruction/support and/or 

small group instruction.  Small groups may be formed based on the English language proficiency 

level of the students and may span grade levels. 

• Push-In Co-taught ELA/Literacy Instruction – provides support to students in the 

application of English language skills during regular education instruction. 

• Observation/Consultation – ESL teacher monitors student progress with English 

proficiency in the classroom and collaborates with the teacher to facilitate a student’s English 

language skills 

• EL – Specific English only Instruction – English language skills and content are the focus 

of instruction. The student’s native language is not used in either instruction or support Class 

Composition: English Language Learners only participate in this class 

1. Students scoring below a 2.0 (1.9 or lower with no subtest greater than a 2.0) qualify for 

special Specific English only Instruction programming at Elementary or Secondary based on the 

following criteria: 

• Students must be new to the United States 

• Students must have no formal instruction within United States Public Schools 

• Appropriate Placement of IEP students who meet the previous criteria must be 

approved by the Special Education Department 
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Accommodations 
Based on a student’s English language proficiency, teachers must establish challenging but 

realistic expectations.  Accommodations should be provided to ensure that class work, 

assignments, and assessments measure a student’s content knowledge and skills.  The ESL 

Accommodations Checklist provides some appropriate modifications/accommodations for 

English Learners.   

PSSA/Keystone accommodations are allowable for English Learners and are published annually 

by the Pennsylvania Department of Education.  The following individuals, when appropriate, 

should be involved in the determination of accommodations:  

• ESL teacher 

• Classroom teachers 

• Test administrator(s) 

• Test coordinator(s) 

• Parent(s) 

• Building Administrator(s) 

• Counselor(s) 

• Student 

Current accommodations used in day-to-day instruction and assessments are appropriate for 

testing.  New accommodations unfamiliar to students should not be introduced to students for 

the first time when they are taking the PSSA or Keystone Exams.  All accommodations should be 

documented in the student’s EL folder and recorded on the accommodations section of the 

PSSA or Keystone exams. 

Visit the PDE website for the current Accommodation Guidelines for English Language Learners: 

https://www.education.pa.gov/K-

12/Assessment%20and%20Accountability/PSSA/Pages/Testinginformation.aspx 

 

 

 

 

 

 

https://www.education.pa.gov/K-12/Assessment%20and%20Accountability/PSSA/Pages/Testinginformation.aspx
https://www.education.pa.gov/K-12/Assessment%20and%20Accountability/PSSA/Pages/Testinginformation.aspx
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Integration 
English Learners at the Coatesville Area School District are not denied participation in any 

school sponsored activity for any reason unless they are expelled.  The CASD mandates 

accommodations to instruction for all ELs in the classroom.  All services are provided in the 

least restrictive environment.  Students in the EL program will be integrated with the general 

education population whenever possible.   

In addition, the Coatesville Area School District mandates that instructional materials for ELs 

including access to technology are sufficient in quality and quantity, and comparable in quality 

and quantity to those provided to non-English Language Learners.  Classroom and instructional 

EL materials are ordered for each individual building on a yearly basis.  Furthermore, the 

facilities provided to ELs are comparable to those provided to non-ELs. 

Across all school settings in the Coatesville Area School District, EL students are placed in 

general education classrooms except when they are assigned for specialized instruction with an 

EL teacher outside of the general education classroom.  Students eat lunch with their peers, 

participate in recess, and attend all special classes such as art, music, and physical education 

with their peers.  English Learners are provided equal access to all supports and services 

available, after school activities, career and technical programming, STEM activities, field trips, 

special events, athletic opportunities, and any extracurricular activities that are available to 

non-English Learners. 

 

Alternative Education for Disruptive Youth 
Alternative Education for Disruptive Youth programs must provide the same EL development 

instruction that was provided while enrolled in the regular education program at the Coatesville 

Area School District.  AEDY must provide daily EL instruction delivered by a certified ELD 

teacher.  The ELD instructional program design shall be based upon the student’s current 

English proficiency level and instructional needs.  It is recommended that instruction for ELs 

identified as levels 3, 4, or 5 must have at least 45-90 minutes of EL instructional time per week.  

Newcomers may require additional time. 

Collaboration amongst the EL teacher and the content area teachers of the AEDY program is 

essential to ensure that academic success of the English Learner.  All English Learners will be 

given the opportunity to succeed while placed in an AEDY program.  Extra help and guidance 

should be provided if the student is struggling academically.  ELs may resume their extra-

curricular activities when they return as a traditional student to the Coatesville Area School 

District. 

All ELs will be given the opportunity to have access to the same challenging curricula as non-

ELs.  More specifically ELs placed at AEDY programs receive general education, special 

education, counseling, and other support services as well as English language instruction daily, 
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and interventions and programming to meet their individual needs.  All materials, technologies, 

lessons, and assignments will include scaffolds and accommodations for the English Learner at 

the student’s proficiency level and will be culturally relevant and sensitive. 

All AEDY programs shall provide academic progress and behavior summaries for ELs and their 

parents in their preferred mode of communication.  Within five days of placement, clear exit 

criteria with measurable behavioral goals that can be reasonably achieved by the end of the 45-

day placement shall be established.  The AEDY coordinator, Director of Student Services or 

Designee, student, parents and other school and AEDY program staff will serve as members of 

the review/transition team that establishes the exit criteria.  All data related to the exit criteria 

are communicated by the AEDY program to the school, the student, and the parents.  For 

parents who are not proficient in English, data is provided in a language or mode of 

communication that they can understand. 

 

Grading and Retention 
English Learners must be graded using the same grading system as all other students.  CASD 

communicates information related to English language proficiency and/or progress to parents 

at least annually.  EL distinction and/or instructional information is not included on an  English  

Learner’s transcript unless it is part of a course title or code.  Scaffolds are selected based on 

the background and academic strengths and needs of the English Language Learner.  

English Learners are entitled to testing accommodations to ensure that an assessment 

measures their knowledge of skills rather than their English proficiency.  On the ACCESS for 

ELLs, the school provides all allowable testing accommodations published annually by the WIDA 

Consortium.  On state standardized assessments, the school provides all allowable testing 

accommodations published annually by PDE.  Other progress monitoring includes purposeful 

and appropriate assessment practices that account for the EL’s primary language, individual 

plan, and ongoing linguistic and academic progress; and curriculum-based measures to 

determine risk and monitor progress across tiers with ELs as part of the district’s 

comprehensive Multi-Tiered System of Supports program. 

English Learners may not be retained based on the English proficiency level.  Promotion criteria 

for ELs who receive special education services are aligned with the student’s IEP.  All decisions 

regarding the promotion or retention of ELLs must be made by instructional teams that include 

the ELL teacher classroom teacher, special education teacher, principal, and LEA.  Other 

members of the team may participate as appropriate. 

 The EL and general education teacher should collaboratively determine grades for each English 

Language Learner. They must collaborate to ensure that content area instruction is aligned to 

the standards with accommodations provided to meet the needs of the English Learner. 
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Prior to considering retention for an English Learner, evidence must be provided that all 

appropriate accommodations to instruction and assessment were aligned to the student’s 

English language proficiency and needs.  Evidence must be available to ensure that the English  

Learner had equitable and meaningful access to the general education curriculum and that the 

student received appropriate instruction to promote second language learning. 

 

GIEP 
LIEP and gifted programming are not mutually exclusive.  Gifted services do not replace English 

language development services or vice versa.  ELs must be afforded all supports, resources, and 

programming for which they are eligible.  In other words ELs are eligible for gifted services if 

they meet GIEP eligibility criteria.  Students with a gifted designation are eligible for EL 

programming if they are identified as an English Learner.  There is no waiting period for making 

a gifted determination for an EL student.  A student must not be denied gifted testing or 

services if he or she is an English Learner.   

 

ELD Instructional Staff 
The ELL teacher(s) in the Coatesville Area School District are highly qualified teachers.  Staff 

development opportunities provided through collaboration with the Chester County 

Intermediate Unit are arranged by the district.  Staff professional development for EL teachers 

focuses on ELD issues and is provided within the professional development schedule for the 

Coatesville Area School District.  The EL staff of the Coatesville Area School District participate 

annually in the professional development opportunities provided by WIDA, US, the 

Pennsylvania Department of Education, and the CCIU on topics including but not limited to 

enrollment/registration procedures, identification procedures, assessment, instruction, and 

reclassification procedures.   

Over the course of the year, the ELL teacher will be responsible for daily instruction, 

assessment, monitoring, and will serve as a resource to the school’s staff regarding appropriate 

language accommodations.  EL instruction takes place daily throughout the day for ELs and will 

be delivered by both EL teachers and non-EL teachers. 

To ensure academic success, the EL teacher will employ best practices including but not limited 

to culturally responsive teaching as well as meaningful and comprehensible access to all 

content area classes.  The EL teacher, as well as the content teacher, will work together to 

identify appropriate classroom accommodations that best meet the current language needs of 

the English Language Learner.  To help teachers understand what ELLs can do at various English 

proficiency levels, the EL teacher and content area teacher will use the WIDA Can Do 

Descriptors to help identify the key uses and language functions.  
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Collaboration amongst the EL teacher and the content area teachers of all buildings and 

programs is essential to ensure the academic success of the English Language Learner.  Key 

considerations in promoting collaboration amongst the team of teachers include but are not 

limit to; providing time for co-planning, establishing clear roles, setting goals and expectations 

and identifying resources.  Additional information may be found in the guide:  Supporting 

English Learner’s Success:  A Practical Guide for School Administrators, available at 

http://www.eslportalpa.info/wp-cntent/uploads/sites/5/2018/09/ESL-Admin-Guide-Ada.pdf 

 

Assessment for ELLs 
ACCESS for ELLs 

ACCESS for ELLs is a suite of secure, large-scale English proficiency assessments for 

Kindergarten through grade 12 students who have been identified as ELLs.  All identified ELLs 

will be administered the ACCESS for ELLs during the annual testing window.  The assessments 

are grounded in the WIDA English Language Development Standards and given annually in 

WIDA Consortium member states to monitor student progress in acquiring academic English.  

For more information on WIDA assessments, visit:    

https://www.wida.wida.wisc.edu>assess>model 

English language proficiency is a measure of the language students use in their interactions with 

peers and teachers in both instructional and social settings.  Language and cognition develop 

over years, and the path of each individual varies depending on many factors, including age, 

educational experiences, and personality.  With this in mind and to target distinct spaces along 

the development continuum, the ACCESS for ELs assessments are divided into grade-level 

clusters. 

Each test, across all grade-level clusters, assesses the four language domains of listening, 

reading, writing, and speaking.  In the listening and reading domain tests, students are 

presented with items to which they respond by making a selection from limited options.  In the 

writing and speaking domain tests, students are presented with open-ended tasks and 

construct unique responses.  To give students the best opportunity to show what they can do 

with academic English language, the tests are organized into thematically linked groups of 

items.  This structure minimizes the cognitive leaps students must make as they move from 

item to item through the test. 

Each ACCESS for ELLs, an online assessment, has some form of built-in adaptivity, giving 

students the chance to respond to test content that is challenging enough to allow them to fully 

demonstrate their English language skills, but no so difficult as to prevent them from showing 

any skills at all.     Kindergarten and Alternate ACCESS for ELLs give students multiple 

opportunities to respond to each test item and provides multiple points at which test 

administrators can stop testing as students reach the extent of their current language abilities. 

http://www.eslportalpa.info/wp-cntent/uploads/sites/5/2018/09/ESL-Admin-Guide-Ada.pdf
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Alternate ACCESS for ELLs 

The Alternate ACCESS is an assessment of English language proficiency for students in grades 1-

12, who are classified as English Language Learners and have significant cognitive disabilities 

that prevent their meaningful participation in the ACCESS for ELLs assessment.  Students with 

significant cognitive disabilities are identified as having one or more of the existing categories of 

disabilities under the IDEA (e.g.; intellectual disabilities, autism, traumatic brain injury, multiple 

disabilities, etc.)  Their cognitive impairments may prevent them from attaining grade level 

achievement standards.  NOTE:  It must be stated in the student’s IEP that they will be given the 

Alternate ACCESS for ELLs. 

Checklist for the Alternate ACCESS for ELLs 

• The student has been classified as an English Learner 

• The student has a significant cognitive disability and is eligible for Special Education 

services under IDEA 

• The student is in an alternate curriculum aligned with their state’s academic standards 

and is or will be participating in the state-wide alternate accountability assessment 

(PASA).   

 

Reclassification:  Active to Former EL Status 
ELL status of students K-12 for the current school year must be determined by September 30 

and reported in the student management system (PIMS) in time to be included in the October 

District and school enrollment collection snapshot (unless otherwise stated by PDE). 

 

Reclassification Procedures for ELs without Disabilities 
An EL must demonstrate the ability to access challenging academic content and interact with 

other students and teachers both academically and socially in an English language setting in 

order to be considered for reclassification. Evidence of this ability is demonstrated by the 

student on the annual English language proficiency assessment, ACCESS for ELLs®, and gathered 

by teachers using standardized language use inventories. 

To determine reclassification status, the ACCESS for ELs and the language use inventory 

together produce a single score.  If that score exceeds the state-defined threshold, then the 

student is eligible to be reclassified. 

Two language use inventories must be completed.  An EL teacher must complete one of the 

inventories when possible.  The other inventory may be completed by a single content teacher 

or a team of content teachers.  In cases in which an EL teacher cannot complete an inventory 

(e.g. students whose parents have refused services and who are not seen by an EL teacher or 
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English Learners in higher proficiency levels who do not work with an EL teacher regularly), 

both inventories may be completed by content teachers or teams of teachers.  If only one 

teacher can accurately complete the inventory (e.g. elementary classes in which the classroom 

teacher is EL certified and provides both content and language instruction and there is no other 

teacher or administrator who can accurately complete the inventory), one inventory may be 

completed, and the single score is multiplied by two.  When two inventories are completed, it is 

important to note that the two inventories do not need to agree.  Each language use inventory 

produces a single score and the sum of the two inventory scores is added to the ACCESS for ELs 

points assigned to determine if the students meets the minimum threshold for reclassification. 

The language use inventories must be completed prior to the release of ACCESS scores each 

year for students who, based on teacher input and previous ACCESS scores, are likely to reach 

the threshold.  Once ACCESS scores are released, the score points are added to the inventory 

points from the rubrics to determine if students are eligible to be reclassified.   

When this reclassification score is equal to or greater than the cutoff, then a student should be 

reclassified.  However, if there is compelling evidence to suggest that a student should remain 

identified as an EL when his/her score exceeds the cutoff, and this evidence is documented 

along with ACCESS for ELs score report and language use inventory forms, then the EL status 

may be retained. 

For reclassification of ELs with disabilities, whether ACCESS for ELs or the Alternate ACCESS for 

ELs, please refer to the appropriate procedures as stated in the PDE policy:  state required 

Reclassification, Monitoring, Re-designation of English Language Learners (ELLs). 
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Reclassification Procedures for ELs with Disabilities 
ELs with Disabilities – taking the ACCESS for ELs 

An EL with a disability may be considered for reclassification if: 

• the student has an IEP, AND 

• the student has been continuously enrolled in an ELD/bilingual education program for at 

least four years, AND 

• the student’s overall composite proficiency level score on the ACCESS for ELLs has not 

increased by more than 10% at any point or total over the three most recent testing 

cycles, AND 

• the IEP team, with input from an ELL education professional, recommends 

reclassification. 

ELLs with Disabilities – taking the Alternate ACCESS for ELLs 

An ELL who is deemed eligible for the Alternate ACCESS for ELLS may be considered for 

reclassification when: 

• the student achieves a score of at least P2 on two consecutive administrations of the 

test OR achieves the same score for three consecutive administrations of the test, AND 

• the IEP team, with input from an ELD education professional, recommends 

reclassification. 

Although language use inventories are not required for ELLs with disabilities as part of the 

reclassification process, teachers should consider completing them in cases where it is 

appropriate as a way to document language proficiency at the time of reclassification for future 

references, if needed.   
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Monitoring of Former English Learners (FELS) 

• Active Monitoring Period – first two years after reclassification – A student who has 

been reclassified as a Former English Learner (FEL) and has exited the ELD program will 

be monitored formally for two years.  The ELD teacher will be responsible for 

monitoring the ELL.  Student monitoring will occur formally at the end of each marking 

period and informally throughout the year.  The ELL teacher will distribute and collect 

the ELL monitoring form from the student’s content area teachers.  The ELL Monitoring 

Form will be placed in the student’s permanent file.  If the student receives a failing 

grade for one marking period, the ELL teacher and the guidance counselor will meet 

with the student to determine the reason for the failure and suggest possible solutions.  

The ELL teacher will work with the administration to find additional time where the ELL 

teacher can work with the student. 

• Additional Monitoring Period – third and fourth years after reclassification 

FELs will be monitored for a period of two years after reclassification strictly by 

reporting FELs to the state for an additional two years.  ELL services are not provided 

during this period and students are not monitored by an ESL teacher. 

 

Redesignation of Former ELs 
If it is determined during the active monitoring phase that an ELL is struggling academically as a 

result of persistent language barriers, then the district must have plans in place to re-designate 

that former ELL as an active ELL and re-enroll him/her in the LIEP.  The district must 

demonstrate that the FEL is struggling as a result of persistent language acquisition needs, 

which require academic supports and/or interventions.  FELs who have been re-designated as 

active ELLs must meet the state-required criteria to be reclassified as FELs.  In cases such as 

these, the monitoring process starts over from year one upon the second reclassification. 

Additional information and training for Redesignating, Reclassifying and Monitoring ELL and 

Former ELL students can be found at: https://reclassification.eslportalpa.info/ 

 

 

 

 

 

 

https://reclassification.eslportalpa.info/
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Documentation 
The LEA reports to various stakeholders regarding the progress of the enrolled ELs to evaluate 

program effectiveness.  Stakeholders within the Coatesville Area School District include the 

Director of Educational Services, Director of Pupil Services, Director of Special Education, 

Supervisors of Pupil Services, Building Administrators, Teachers, School Counselors, Family 

Liaison, and families of English Language Learners.   

Parents are afforded the opportunity to meet with the school, with the assistance of an 

interpreter if needed, in order to learn more about the LIEP and how they can be active 

participants in assisting their student in attaining English proficiency and academic success.   

The LEA will provide all paperwork and documents related to instruction and student 

achievement, including the student handbook in the preferred mode of communication of the 

English Learner’s parent/guardian.  The LEA will provide the English Learner and the 

parent/guardian with quarterly progress summaries in the family’s preferred mode of 

communication at least one time per marking period. 

The following essential information is provided to parents: 

School registration and enrollment instructions Grievance procedures and notices of non-discrimination 

A description of the ELL identification process and the 
reason their student was identified as an ELL 

Student discipline policies and procedures 

The student’s current English proficiency level and a 
description of what that means 

Report cards and progress reports 

A description of the LIEP Notices of parent-teacher conferences 

Information explaining the right to refuse enrollment of 
their student in an LIEP 

ACCESS for ELLS results 

A description of the criteria for reclassification and an 
expected timeline for achieving proficiency 

Requests for parent permission for student participation in 
school activities 

Notices required by special education laws and regulations All other information provided to native English-speaking 
parents 
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ELL Program Evaluation 
The Coatesville Area School District is committed to providing instruction and support in English 

language development to foster the linguistic, academic development, personal and social 

emotional growth of English Language Learners.   

The EL Instructional program must be regularly evaluated, modified, and replaced as needed in 

order to meet legal requirements and ensure that students who are participating in the 

program are receiving educational benefit and demonstrating meaningful progress. Evaluation 

on an annual basis is strongly recommended.   

The following information/data must be considered when evaluating effectiveness of the CASD 

ELL Program: 

• Are procedures in place to ensure that the district identifies students who may be 

eligible for ELD services? 

• Are enrollment/registration personnel trained to identify students who should be 

referred for further consideration with regard to limited English proficiency? 

• Do EL students and teachers in ELD programs have access to quality research-based 

instructional materials in adequate quantities? 

• Is the program implemented with consistency across the district? 

• Are students gaining skills, meeting their goals, and acquiring English language skills at 

the expected rate? 

• Are EL students able to participate meaningfully in the school’s educational program? 

• Does the district allocate appropriate staff to provide instruction and support? 

• Are staff adequately trained to support students, staff, and parents? 

• Are administrators trained to effectively support and evaluate implementation of EL 

programs within their buildings? 

• Does the district provide equal access to quality materials for EL students? 

• Are EL students integrated and provided access to all academic programs, technical 

programs, related arts programs, and extra-curricular activities as their non-EL peers? 

Additional information that must be considered: 

• English language proficiency assessment results (ACCESS Testing) 

• Academic achievement assessment results (Benchmark Testing, MTSS data) 

• Grades (Classroom performance) 

• Promotion and retention rates 

• Graduation rates 

• Attendance (School and class) 

• Rates of participation in special programs 

• Input from a variety of stakeholders, including teachers students and parents (Surveys) 

• Suspension/Expulsion Data (Discipline Records) 
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Program Evaluation for Operating or Participation in AEDY  
The Pennsylvania Department of Education provides very clear directions for evaluating AEDY 

programs and requirements of schools who either provide in-house AEDY programming or 

place students with disabilities and English Language Learners into other State approved AEDY 

programs.  These guidelines can be found at:  https://www.education.pa.gov/Policy-

Funding/BECS/Purdons/Pages/Alternative-Education-for-Disruptive-Youth.aspx 

Each student being served in an AEDY LEA In-house Program or an AEDY Private Provider 

Program must be provided with: 

A 45-day Presumptive Exit Date. 

A course of instruction sufficient to make normal academic progress in the core academic 

subjects (English language arts, mathematics, science, social studies, and life skills/health) and 

work toward the requirements for graduation as defined by the placing LEA. 

Clear and measurable academic performance goals established after administering required 

academic assessments. Plans for individual academic programs should be formulated in close 

collaboration between the sending LEA and AEDY Program. A student cannot remain in AEDY 

placement for failure to meet these academic goals. 

A course of instruction that recognizes their special needs and prepares them for successful 

return to a regular education setting and/or completion of the graduation requirements 

established by their home LEA. 

Individual academic evaluations to measure progress in the core academic subjects in 

relationship to the academic standards established by 22 Pa. Code Chapter 4. 

Differentiated instruction must take place in order to provide students with academic 

curriculum that is appropriate to their grade level.  

An academic assessment evaluates individual student growth in the core subjects in 

relationship to Chapter 4 of 22 Pa. Code. Each AEDY Program should use a combination of 

various teaching and assessment types.  Types of assessments may include aptitude, 

achievement, diagnostic, screening, and neuropsychological. These assessments should guide 

individualized academic program planning, evaluate individual student progress, and indicate 

the effectiveness of the program overall. 

AEDY Programs are encouraged to use course grading, report cards, portfolios, graduation 

projects, exhibitions of student work, and other local assessment tools to monitor student 

progress. These assessments should align with the requirements of the student's sending LEA. 

This will facilitate transition back to the regular education setting and ensure that credit is given 

by the sending LEA for work completed in the AEDY Program. Additional assessment strategies 

that support success in the particular AEDY Program are also encouraged. 

https://www.education.pa.gov/Policy-Funding/BECS/Purdons/Pages/Alternative-Education-for-Disruptive-Youth.aspx
https://www.education.pa.gov/Policy-Funding/BECS/Purdons/Pages/Alternative-Education-for-Disruptive-Youth.aspx
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Assessments that measure progress against the Pennsylvania standards are available at no cost 

via the SAS Portal (www.pdesas.orgOpens In A New Window). 

 

In summary, when placing students with disabilities and English Language Learners in an 

approved AEDY program, it is the responsibility of the sending district to: 

• Ensure that programs to which students are being referred and placed operate in 

compliance with school code and PDE AEDY Guidelines 

• Analyze program data (academic, behavioral, course performance, attendance, IEP/504 

implementation, implementation of EL services…) for any AEDY Program to which it 

refers students to ensure students are receiving appropriate academic and behavioral 

services 

• Provide annual data to PDE on referrals to AEDY programs. The data shall be 

disaggregated by student disability status (including identification of the primary IDEA or 

Section 504 eligibility) . The data shall also reflect the programs to which referrals were 

made, the reason for which a student is disciplined, and the length of program stay 

• Ensure that a certified EL teacher is available to provide daily instruction and support to 

students and staff in the AEDY program 
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Home Language Survey

 

 

 

 

 

 

 

 

 
 

HOME LANGUAGE SURVEY  
 

ALL newly registering students regardless of race, nationality, or language origin MUST complete this 

form. Federal law requires that all Local Education Agencies (LEAs) utilize a non-biased procedure for 

identifying which students are potential English Learners (ELs) in order to provide appropriate language 

instruction educational programs and services. Given this responsibility, LEAs have the right to ask for the 

information contained on this and other forms associated with the identification process. 

Student Information (Parents/Guardians should complete this section): 

Child’s first name:   

Child’s family name:  

Child’s Date of Birth:  

(Month/Day/Year) 

 

Questions for Parents or Guardians 

1. Is a language other than English spoken in the child’s home?   No        Yes (language)  

2. Does your child communicate in a language other than English?    No       Yes (language)  

3. What is the language that your child first learned to speak?  

 

Parent/Guardian Signature:                                                                                  Date: 

Interpreter Provided       No       Yes 
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English Learner Identification Procedure 

 

 

 

English Learner Identification Procedure  

Grades K-12  

 

(See Pre-K identification guidance for Pre-K students)  

☐ STEP 1: Review the Home Language Survey.   

 •  If the HLS indicates a language other than English for any question, proceed to STEP 2. 

  

NOTE: Pidgin and creole variations of English (e.g. English spoken in Liberia or Cameroon) 

constitute a language other than English for identification purposes.  

☐  STEP 2: Conduct family interview to determine if the student is potentially an EL. 

Use an interpreter if necessary.   

Family Interview  

Conducted by district-trained enrollment personnel - not to be completed by the 

parent/guardian Interviewed:    

Date:    Phone:    

Name of Student:    PASID:    

Students Date of Birth:    Age:    

Student’s Date of Entry to U.S. (if born in the U.S., then same as DOB):    

 Parent Country of Origin:    Student Country of Origin:    

Parents’ Primary Country of Education:    

    

Complete the following table for the student. Indicate if the student moved schools, states, or 

countries during a school year.  

Grade  State (City & School if PA)  Country  Primary Language of Instruction  

Pre K        

K        

1        

2        
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1        

2        

3        

4        

5        

6        

7        

8        

9        

10        

11        

12        

  

1. Is this student a Native Alaskan, Native American, or Native Hawaiian?    

 ☐  YES    ☐  NO  

2. Is this student’s language influenced by a Tribal language through a parent, grandparent, 

relative, or guardian?  

 ☐  YES    ☐  NO  

  

3. When at home, how often does this student hear a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never    

  

4. When at home, how often does this student speak a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never    

  

5. When interacting with their parents or guardians, how often does this student hear a 

language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never    

  

6. Within the last 12 months, when interacting with caregivers other than parents/guardians, 

how often did this student hear a language other than English?  

 ☐  Always    ☐  Occasionally ☐ Never  

  

7. When interacting with siblings or other children in their home, how often does this student 

hear or use a language other than English?  
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☐  Always   ☐  Occasionally ☐ Never    

  

Review of the family interview must be conducted by an ESL professional.   

Based on the answers to the interview questions, determine if the second language 

exposure/use is significant and tied to the national origin of the student/parent(s)/guardian(s) or 

is superficial in nature. Ensure that the parent/guardian understands the HLS and has 

completed it accurately during the parent interview. The HLS cannot be completed again at a 

later date. If the student’s development of English may have been impacted by exposure to 

another language in any way, then proceed to STEP 3.    

Comments:  

  

☐  STEP 3: If the student has an IEP or is suspected of having a disability (e.g. the 

parent states that the student has a disability), then see Appendix A 

before proceeding.   

  

☐  STEP 4: Conduct a review of the student’s academic records from previous schooling if  

available. Look for compelling evidence that the student has sufficient English 

proficiency to benefit from instruction in English without specialized supports or 

accommodations. Acceptable evidence might include scores from standardized 

summative or interim tests in English, passing grades for core content classes 

conducted in English, and/or work samples. If the academic records are not 

available, or they do not contain compelling evidence of English proficiency, then 

proceed to STEP 5.  

  

NOTE:   

  

A newly enrolling student who has an ACCESS overall composite proficiency level score from the 

previous school year (even from another state) that does not meet or exceed 4.5 may not be re-

screened for the purpose of identification. In this case, skip to STEP 6. If a student has an 

ACCESS overall composite proficiency level score from the previous school year that meets or 

exceeds 4.5, then the student may be reclassified if the additional criteria from the statedefined 

reclassification guidance are met (i.e. language use evaluations can be conducted prior to 

October 1).  

  

If a newly enrolling student has an ACCESS overall composite proficiency level score from a 

previous district that is more than one year old (i.e. two or more years prior to the current year), 

then proceed to step 5 (screening) to determine the EL status. If the student exceeds the cut 

score for identification as an EL, then the student may be coded as never-EL and the 

identification process is complete.   
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STEP 5:  Screen the student for English language proficiency using the K Screener, K 

MODEL, WIDA screener (online or paper), or WIDA MODEL screener. 

Record the screening scores below. See Appendix C for information about the 

appropriate test form to administer.   

Listening PL  Speaking PL  Reading PL  Writing PL  Literacy CPL  Oral CPL  Overall CPL  

              

  

  

If the student’s scores meet the criteria for identification as an EL on the following 

table, then proceed to STEP 6. If not, then the student is not an EL and you do not 

need to proceed.  

Grade Level  Screener  Criteria for identification as an EL  

Kindergarten  K MODEL  

1st semester K: Assess oral language  Oral 

language composite below 5.0  

  

2nd semester K: Assess all 4 domains  

Oral language proficiency level below 5.0   

OR  

Literacy Composite below 4.2  

Kindergarten  K Screener  

1st semester K: Assess Oral Language  Oral 

language composite below 5.0   

  

2nd semester K: Assess all 4 domains  

Oral language proficiency level below 5.0   

OR  

Literacy Composite below 4.2  

1st semester 

1st grade  
K MODEL  

Assess all 4 domains  

Overall composite proficiency level below 5.0   

1st semester 

1st grade  
K Screener  

Assess all 4 domains  

Overall composite proficiency level below 5.0   

1-12  WIDA Screener  Overall composite proficiency level below 5.0  

1-12  MODEL Screener  Overall composite proficiency level below 5.0  

  
NOTE: If a student is unable to complete the full screener (e.g. because of a disability or 

refusal), then the determination of EL status must be made based on the remaining 

available evidence gathered from the HLS, parent interview, and academic records 

review. If reasonable evidence of English proficiency cannot be established based on 

those sources along with the incomplete screener results, if any, then the student should 

be identified as an EL.   
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STEP 6: OPTIONAL - Screen the student for native language proficiency if a screening 

instrument is available. Record the score(s). If no screening instrument is 

available, then proceed to STEP 7.   

Name of screener  Score(s)  Score descriptor  

      

  

☐  STEP 7: Determine if the student has limited or interrupted formal education 

(LIFE) using the criteria below:  

  

• Is enrolling after grade two, AND  

  

• Has a Literacy score of less than 3.5 on the W-APT, MODEL Screener, or WIDA 

Screener, AND  

  

• Has at least two fewer years of age appropriate schooling than peers or has disenrolled 

from U.S. schools to enroll in schools in other countries (including Puerto Rico) more 

than two times in the past four years, AND  

  

• Has limited encoding/decoding skills in native language (as indicated by family interview 

and/or native language measures and/or review of academic records and/or local 

measures)  

Does this student have limited or interrupted formal education? ☐  YES (the 

student should be coded as 06 in PIMS)    

☐  NO    

Proceed to STEP 8.  

☐ STEP 8:  Determine the most appropriate language instruction educational program 

(LIEP) based on the student’s English language proficiency and native 

language proficiency if available.  

NOTE:  If the student has an IEP, then EL and Special Education personnel MUST 

collaborate to determine program and academic placement.  

Program Placement:    

Proceed to STEP 9.  

☐ STEP 9: Provide the parent with a detailed program description and explain the identification 

and placement decision. The parent has the right to refuse placement in a  
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specialized, separate LIEP. See PDE guidance concerning parental right to refuse services. 

Proceed to STEP 10.  

  

☐ STEP 10: The parent accepts or refuses placement in part or in whole in the LIEP. If, after  

the district notifies the parent of their option to refuse specialized LIEP services, 

the parent does not respond, then the district may proceed with the 

recommended program placement.  Proceed to STEP 11.  

  

☐ STEP 11:  If your district participates in Title III, explain the services offered and their right to 

opt out of all of some of those services. If, after the district notifies the 

parent/guardian of their option to opt out of Title III services, the parent does not 

respond, then the district may proceed with enrolling the student in the Title III 

services.  Proceed to STEP 12.  

  

NOTE: This applies to discrete services/programs (e.g. after-school tutoring, 

summer school programs, the use of technology purchased with Tile III funds, 

etc.). If, for example, Title III is being used for professional development for staff 

working with ELs, then there is no discrete service of which parents may opt out.   

  

☐ STEP 12: Notify the receiving school of student’s identification and placement. Proceed to 

STEP 13.  

  

☐ STEP 13: Initiate an active service record in the district SIS. If the student has limited or 

interrupted formal education, then ensure that LIFE is identified. If the student will 

participate in Title III funded services, then ensure that the student is identified as 

participating in Title III. NOTE: Not all ELs in a district that receives Title III funds 

are participating in Title III. Proceed to STEP 14.  

  

☐ STEP 14: Schedule the student based on program placement and English language 

proficiency.   

NOTE: The school is responsible for ensuring that all teachers with whom ELs 

are scheduled have English language proficiency information for their ELs. This 

includes general education teachers.  

  

The procedure is complete. Attach the HLS form and parent refusal acknowledgement form  

(if completed) to this form and file them in student’s record. Copies of this form should be 

given to ESL and general education teachers who will be working with this student.  
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Appendix A  

Students who have or are suspected of having a disability   

If a student arrives with an IEP or is suspected of having a disability (i.e. parent informs 

enrollment personnel that the student has a disability), then enrollment personnel must 

coordinate with Special Education staff to complete this procedure. NOTE: The identification 

process must be completed within the timelines prescribed in this procedure.   

If the student arrives with an IEP:  

Screening, if required, must be completed with appropriate accommodations and the test results 

must be interpreted in consultation with Special Education personnel.   

If the student is suspected of having a disability but a determination cannot be made prior 

to completing this procedure:  

Screening, if required, must be completed with any administrative considerations, universal 

tools, or accommodations that the ESL/SPED educators deem necessary. This procedure must 

be completed in accordance with the outlined guidelines and the student must be placed in the 

appropriate language instruction educational program (LIEP) based on the information available 

at the conclusion of the identification procedure.  

If, after the student is placed in the LIEP, the student is determined to have a disability that may 

have affected the screening (e.g. requires a testing accommodation that was not offered), then 

the student must be re-screened using the appropriate accommodations. If the student does not 

meet the criteria for identification as an EL based on this subsequent testing, then the district 

must contact PDE to remove the EL identifier and the student should be removed from the LIEP.   

If a student cannot complete all domains of the screener due to a disability:  

The determination must be based on the domains that can be completed by applying the 

appropriate cutoff score to all completed domains individually. For example, if a 4th grade 

student can only complete the reading and writing domains, then he/she must achieve a 

proficiency level of 5.0 or above in both reading and writing to exclude them from identification 

as an EL.   

If a student cannot complete any domains of the screener due to a disability:  

The identification decision must be based on the available evidence gathered from the home 

language survey, the family interview, and the records review. If the HLS indicates a language 

other than English, the family interview confirms that it is tied to national origin and significant, 

and academic records do not supply evidence of English proficiency, then the student should be 

identified as an EL.   
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Appendix B  

English Learner (EL) Identification Procedure Flowchart  

 
Note A:  

A student who comes from an environment where English is not the dominant language or who has been 

exposed to another language (HLS indicates other languages) is not necessarily an EL and does not 

necessarily need to be screened for English language proficiency if there is compelling evidence 

suggesting that the student is proficient in English. Parent permission to screen for language proficiency is 

NOT required; however, a parent interview must be conducted prior to screening. The parent interview 

should be standardized to some degree (see parent interview on pages 1 and 2) and the information  

  

( K Screener   
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information gathered should be filed with the student’s other enrollment documentation. The parent 

interview can serve to determine whether or not to screen a potential EL. If the evidence gathered during 

the parent interview is indeterminate, then an academic records review may be used to indicate English 

proficiency and preclude screening.  

Note B:  

If after the parent interview it is unclear whether or not a student should be screened for English 

proficiency, then a thorough review of any available academic records should be conducted to find 

evidence of English language proficiency. Some examples of this type of evidence are:  

• Transcripts from previously attended U.S. schools with passing grades in core content classes  

• Statewide assessment results from previously attended U.S. schools indicating English 

proficiency (may be from other states)  

• District assessment results from previously attended U.S. schools indicating English proficiency 

(may be from other states)  

• Notes and/or other less formal indicators regarding language proficiency contained in the 

student’s academic records  

NOTE: A determination of English proficiency for the purpose of precluding screening MUST be based on 

compelling and robust evidence.   

Note C:  

If the student has an IEP, then EL and Special Education personnel MUST collaborate to determine 

program and academic placement. The process must be completed within 30 days for students enrolling 

at the start of the school year or within 14 days for students who enroll after the start of school.   

  

    

Appendix C  

  

Selection of appropriate grade-level cluster test forms  

See the tables below for selection of the appropriate screener to use for each grade.   

  

WIDA Screener Selection  
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* Districts have the option of using the grade 1 WIDA Screener, the Kindergarten MODEL, or K Screener for first semester 1st 

graders.   

  

WIDA MODEL Selection  

  

  

WIDA K Screener  
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English Learner Program Placement Letter 

                                                                                

Coatesville Area School District 

English Learner Program Placement 

 Initial Placement                 Continuing Placement 

        Name of Student:  ______________________________    Date:  ______________ 

        School Location:     ____________________________________________________ 

Dear Parent or Guardian: 

Your child has been identified as an English learner.  This letter provides information about your child’s proficiency 

in English.  Proficiency in language is a measure of a person’s ability to understand and communicate in that 

language or in a person’s preferred mode of communication.  The school will provide services that will help your 

child become proficient in English and will do well in school.  This letter provides information about how we 

decided your child is an English learner and other important information.  Here is the information included in this 

letter: 

•Your child’s level of proficiency in English; 

•The level of proficiency needed to be considered proficient; 

•An estimate of how long it should take for your child to become proficient in English; 

•The method of instruction used in English Learner Services; 

•Other English Learner Services that may be available to help your child; 

•Information about requesting other services to help your child become proficient in English; 

•Information about refusing the English Learner Services we provide; 

•If available information about how your child is generally doing in school; and 

•If  your child has a disability, you will receive information about how services to help your child become proficient 

in English will help meet educational goals set for your child. 

We must give you this information about your child.  Education law requires that we send you this information and 

that we make sure you understand it.  If you need assistance understanding this letter, please contact: 

Name:      Brenda George                                Title:  Director of Pupil Services 

Email:  georgeb@casdschools.org                     Phone:  610-466-2400 X82510 

Do you need an interpreter?  Please tell us and we will make sure one is available for you. 

Your child will receive instruction in our school district’s English Learner Services that are paid for with money from 

Title I or Title III of the education law called the Elementary and Secondary Education Act (ESEA) as amended in 

2015.  Sometimes these services are paid for by both Title I and Title III. 
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You completed a home language survey and marked that your child speaks a language other than English.  Because 

your child speaks a language other than English, we gave your child an English proficiency test.  Based on the 

results of this test your child is eligible to receive English Learner Services.  Placement in English learner services 

that best meet your child’s needs is based on 1) the results from this test, 2) how well your child is doing in school, 

and 3) other educational information about your child.  The English Learner Services chosen are designed to help 

your child learn English so that your child will be able to meet academic standards, succeed in school, and graduate 

from high school.  The expected rate of transition out of English learner services is _______ (number of years).  If 

your child has a disability and an Individualized Education Program (IEP), improvement in your child’s ability to 

listen, speak, read, and write in English will help meet the goals of the IEP. 
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Notification of Placement Letter

 

 

 

Coatesville Area School District 

Notification of Placement Letter 

The name(s) of the English proficiency test your child took is: 

 ________________________________________________________ 

 ________________________________________________________ 

Your student’s Level of English Proficiency is:  ______   The highest score possible is:  _______ 

The level needed to be proficient in English and exit : 

_______________________________________________________________________________ 

If applicable, your child’s level of academic achievement was measured using the following test(s): 

 __________________________________________________________________________ 

 __________________________________________________________________________ 

Your student’s Level of Academic Achievement is:  ______________________________________ 

The method of instruction used in your child’s English Learner Services is: 

*See other side for detailed class description 

 Pull-out Direction Instruction 

 Push-In Co-taught Instruction 

 Observation/Consultation 

 EL -Specific English only Instruction 

 Class Composition 
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Please contact the person below if you would like to request:  (a) Immediate removal of your child from the English 

Learner Services provide by Title I, Title III, or both; (b) options available for your child if you decline the English 

Learner Services offered or would like another method of instruction; or (c) assistance in selecting other district 

programs or instructional methods, if available. 

Name:  _________________________________   Title:  ___________________________________ 

Email:  _________________________________    Phone:  _________________________________ 
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ELD Program Waiver Form 

ENGLISH LANGUAGE DEVELOPMENT PROGRAM 

Parental Waiver Form 

Name:                                                              School: 

Opt-out Date:                                                     Grade: 

Student ID#: 

As required by federal law, your child has taken an English language proficiency test to determine if s/he/they 

qualify for English Language Development instruction in order to comprehend daily lessons and participate socially 

in school.  Your child has been tested in English reading, writing, speaking and listening.  The test scores indicate 

the s/he/they is/are eligible to receive English Language Development instruction in a program designed to help 

students acquire English language proficiency and access grade level content instruction. 

Parental Right to Refuse ELD Services:  The school has described in detail the English Language Development (ELD) 

program they recommend for my child.  I have considered the program(s) offered by the school and have chosen 

to decline separate, specialized ELD instruction for my child.  Specialized services or classes are those provided only 

for English Learners (ELs), for example ELD pull-out classes or content classes consisting of only Els.  This does not 

include a class composed of Els and non-Els in which ELD is supported through content instruction.  By checking 

each item below, I acknowledge that I have read and understand each statement. 

 I am aware of my child’s English language assessment score and other information about my child’s 

current academic progress and understand why s/he/they was/were recommended for additional English 

language instruction. 

 My decision to decline or opt-out of specialized ELD instruction is voluntary. 

 The school district will report my child to the Pennsylvania Department of Education as an English Learner 

(EL) until my child attains English proficiency. 

 Federal law requires that my child will be tested annually with the WIDA ACCESS for Els 2.0 until s/he/they 

attains English proficiency and is no longer considered EL status. 

 The school district will continue to inform me of my child’s progress in attaining English proficiency. 

 I can change my preference at any time by notifying the school district in writing and allow my child to 

enroll in the ELD program(s) offered by the school. 

I, _____________________________(Parent/Guardian), with a full understanding of the above information, wish 

to 

 Decline all of the specialized ELD programs and services offered to my child. 

 Decline some of the ELD programs and/or particular ELD services offered to my child. 

 

Parent/Guardian Signature:  _________________________________  Date:  ________________ 
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ESL Modifications/Accommodations Checklist 

ESL MODIFICATIONS/ACCOMMODATIONS CHECKLIST 

The following is a list (not exhaustive) of modifications that can be used in the classroom with Bilingual/ESL 

students: 

•Speak slowly, clearly, and use gestures 

•Simplify language; avoid idioms, slang, and sarcasm 

•Pair student with a buddy 

•Give preferential seating 

•Maintain routines with consistent signals 

•Write clearly and legibly (most ELL’s cannot read cursive) 

•Give both oral AND written directions 

•Encourage student to participate, do not force 

•Accept participation at any level, even one word 

•Limit content objectives and expectations 

•Use reduced text, so that print is not dense 

•Use story and direction retelling to assess comprehension of text and instructions 

•Provide a graphic organizer in advance of a new topic/vocabulary/chapter 

•Present information in a variety of ways (pictures, videos, manipulatives) 

•Preview vocabulary and/or content using online sources  

•Limit the amount of vocabulary words; avoid similar words (soluble and solvent are similar and thus confusing to 

an ELL) 

•Highlight key vocabulary using a 3x5 index card to cover words above or below 

•Allow a bilingual dictionary 

•Allow extended time to answer questions, and permit drawing as an explanation 

•Use ESL materials 

•Use books on tape/CD 

•Stress importance of finding the key words 

•Limit the amount of content reading; select 3-5 of the most important concepts and do task analysis 

•Provide key word/chart resources on desk or on desktop (tablet) 

•Provide summaries of text or study guides and/or outlines and word banks 

•Reduce multiple choices to two 

•Use group projects rather than individual work 
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•Rephrase questions, directions, and explanations 

•Have tests read orally 

•Provide native language support to students in the classroom 

•Explicitly teach study skills/habits, as well as effective ways of using educational resources and materials 

Homework Modifications: 

•Highlight or bold key words in classwork, homework, and tests 

•Reword homework questions 

•Adapt homework assignments to reflect language proficiency (limit number of questions or choices, reword, 

provide alternate assignment) 

Testing Modifications: 

•Allow student to answer questions orally, in writing, or with a picture 

•Allow extra time for assignments 

•Allow open book tests 

•For each question, indicate page number in textbook where answer is found 

•Alternate assessments (oral tests, project based, teacher read tests) 

•Add a word bank to tests/quizzes 

•Read tests aloud 

•Reword test questions to ensure understanding 

•Reduce number of answer choices on tests/quizzes 

•Do not give any true/false questions or trick questions 

•Use anecdotal records as a form of assessment  

•Keep portfolio of work as a form of assessment 

•Grade responses based on content, not spelling or grammar 
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Scaffolding Strategies 
When supporting English Language Learners during instruction, we must consider that the 

instruction is two-fold.  Teachers are supporting content and language acquisition 

simultaneously.  This task is not easy, but scaffolding is known to be effective for its ability to 

engage most learners and minimize failure and frustration, especially for students acquiring a 

new language.   

Six Scaffolding Strategies for ELLS 

Modeling – Students need to be given clear examples of what is required of them.   

How:  Speaking slowly, modeling the language you want students use, and providing samples of 

student work 

Bridging – New Concepts need to be built on previous knowledge and understanding.  Weave 

new information into existing mental structure. How:  Build on previous knowledge and 

establish a link between the student and the material.  Use strategies such as think-pair-share, 

quick writes, and anticipatory charts. 

Contextualizing – Familiarizes unknown concepts through direct experience. How: 

• Provide verbal contextualization by creating analogies based on student experiences 

• Embed academic language in sensory context by using pictures, manipulatives, film 

(without sound), authentic objects and source information 

Schema Building – Schema are clusters of meaning that are interconnected.  Students need to 

see the connections.  How: 

• Preview the text; note headings, captions, titles of charts, etc 

• Compare and contrast 

• Jigsaw learning – peer teaching 

• Project based learning  

Text Representation – Transform linguistic constructions found modeled in one genre into 

forms used in another genre.  Invite students to extend their understanding of text and apply 

them in a new way.  How: 

• Students create drawing, posters or videos 

• Student create new games 

Developing Metacognition – Thinking about one’s own thinking involves the following: 

• Encourage students to self-monitor 

• Teach note taking and studying techniques 

• Vocabulary assignments 
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WIDA Can Do Descriptors 
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